Library internships can be valuable learning opportunities for undergraduate students and excellent examples of the rich learning environment of college and university campuses. This article examines undergraduate academic library internships through the lens of an internship for music majors and discusses ways to create engaging, high-impact educational experiences that complement traditional academic settings and programs.
Introduction having these experiences "can be life changing… such an undergraduate experience deepens learning and brings one's values and beliefs into awareness; it helps students develop the ability to take the measure of events and actions and put them in perspective" (Kuh, 2008, p. 17) .
In Internships as a High-Impact Practice: Some Reflections on Quality (2010), Nancy O'Neill follows up on AAC&U's report by writing about her experience as the director of career services at a large university. She believes that while many students have high-impact learning experiences as interns, others do not, mostly due to a lack of direction and meaning in their work. To remedy this, she recommends making clearer connections between students' internship and academic experiences, even if the internship is not required by their school or a particular academic department and is not given for course credit. Internships should relate to what O'Neill calls college learning as well as professional development. By having clearly defined goals in both areas, she says students can "enter a process where faculty, staff, and peers ask them to reflect on their experiences, challenge their assumptions, test theories, and make connections across different sites of learning" (p. 7).
The CAS Professional Standards for Higher Education (Mitstifer, 2012) , published by the Council for the Advancement of Standards in Higher Education, also addresses the need for academic and career goals in internship programs. In their standards, CAS emphasizes that internships are not the sole responsibility of the career services office, but involve elements of both curricular and co-curricular programs:
The formal education of students, consisting of the curriculum and the co-curriculum, must promote student learning and development outcomes that are purposeful, contribute to students' realization of their potential, and prepare students for satisfying and productive lives.
Internship Programs (IP) must collaborate with colleagues and departments across the institution to promote student learning and development, persistence, and success. (Mitstifer, 2012, p. 315) CAS also points to the deliberative form of learning in internships and the importance of student reflection and supervisor feedback throughout the experience. This process is essential for interns to develop and achieve learning goals and objectives and to maintain a balance between learning and contributing.
This balance is also related to the issue of course credit given for internships. The CAS standards specify that course credit, if offered, must be as much for learning as for practical work or hours accrued. CAS recognizes the variability of internship experiences, and their standards encompass four distinct types: (a) discipline-specific, course-based internships, which are a part of the academic curriculum and for credit; (b) student-initiated internships and (c) short-term internships, both of which may be either part of the academic curriculum and for-credit or cocurricular and not-for-credit; and (d) paid internships, which do not offer credit but give students an opportunity to apply theory and knowledge to a professional setting and to explore career opportunities while receiving compensation for their work. (Mitstifer, 2012, p. 316) 
Internships in Practice
The Robert '44 and Esther Kenyon Fortenbaugh '46 Music Internship at Musselman Library is a semester- After interns are familiar with the organization, assigned readings help them learn more about the contributions and day-to-day activities of a music librarian. Readings promote deliberative learning by encouraging questions, stimulating critical thinking, and providing challenges that go beyond those experienced by student assistants. First-person narratives are a good choice; for example, Careers in Music Librarianship II: Traditions and embrace them when they realize they are not being tested or graded on the material beyond honest and thoughtful discussion with their internship coordinator. They also learn that this reading and research gives them a solid theoretical foundation to prepare them for practical work in the heart of music librarianship: collection development and assessment, cataloging, information literacy instruction, and outreach.
With careful planning and teaching, interns can contribute in each of these areas. Tailoring projects to student's academic and personal interests is key to making connections between the internship and academic courses. For example, an intern with an interest in Baroque opera used standard bibliographic tools such as Choice reviews, Resources for College Libraries, and subject area comparisons in WorldCat to compare music literature holdings for this music genre. She went on to recommend book purchases for the collection, created a section on the library's online music research guide which details relevant resources, and presented her work to an upper level class in the history of opera. The intern refers to connections with her academic work in the introduction to the online guide:
I decided to make this Baroque opera research guide after having difficulty finding scores for Handel and Lully pieces I was singing in my voice lessons repertoire. Taking music history made me intrigued about the culture of opera in this time period, how it exhibited virtuosic singing, new gender roles with the castrati, intricate set designs, and texts based on Greek drama. This research guide should help those who want to learn more about Baroque opera, and it points to resources that help the researcher to experience the opera first-hand through audio and film of full-length performances (Creedon, 2012) .
In other cases, voice majors have done the initial assessment of gift collections of vocal music, checking gift scores against holdings in the local catalog and OCLC, then using the accessioned materials as a basis to learn copy cataloging and score processing. An intern with a focus on conducting wrote an online guide to historical, critical, and collected editions; co-author Lina Terjesen prepared an online guide to writing program notes in advance of her senior recital. 4 These examples illustrate the importance of interns being given projects with concrete outcomes they can point to on their résumés and discuss with friends and colleagues. Additionally, interns see how their work has lasting effects as their projects are used by future library patrons. This applies to other areas of the library as well. Music interns can initially be assigned discrete tasks within the wider goals of an information literacy session. For example, interns can demonstrate how to request a book or score from interlibrary loan or explain the differences between searching the local catalog and WorldCat. Over time and with coaching, they can be given more and more responsibility, and some students will especially embrace these challenges. One intern planned an entire information literacy session based on a bibliographic scavenger hunt, complete with searches for scores, books, and media appropriate to the content of the coursework. Using a performance-based assessment model, students in the class were required to retrieve materials and complete a formatted bibliography, generated by the free online software Noodletools Express (noodletools.com), by the end of the session. Interns can also assist with answering music reference questions and help contribute to music research consultations with other students. As with their other projects, assisting with information literacy sessions gives interns the opportunity to both hone their own library skills and witness the direct impact of their work on their classmates and other library patrons.
Music internships are also an opportunity to show off the creative side of the profession. This can be easy to do, considering the energy and fresh ideas interns often bring to their work. Fortenbaugh music interns have
• created and managed social media sites for library music services;
• helped plan and administer performances in a library concert series, including interviewing performers, writing preview articles for the campus newspaper, and giving pre-concert talks about the music or performers;
• created music trivia contests for outreach events;
• and designed online and physical exhibits of music materials.
For example, an intern with talent and interest in multimedia production used archival footage to create a video celebrating the 40th anniversary of the Gettysburg College Choir's tour to Asia and Europe (youtu.be/S0zBzU_Xflg), as well as a video highlighting current exhibits in the library (youtu.be/2uF-dDABtik). Best of all, interns work closely with a music librarian and other library staff, often forming valuable relationships which continue well past the internship or even past the student's time on campus. For internship supervisors, this can be an unexpected and highly rewarding experience. Co-author Tim Sestrick has had the opportunity to serve as a mentor and a reference to two former interns pursuing careers in music librarianship and has enjoyed the process of helping students move from roles as interns to that of colleagues and friends.
Although Musselman Library is fortunate to benefit from the endowment established by Robert people become librarians because they like to help people, I was hooked. I always enjoyed volunteering and helping others, but the idea that I could do that for a living was amazing to me.
Shortly after, I considered pursuing a career in music librarianship.
I do not know if it was because I was the first music librarianship intern, but what resulted in the following years was amazing. I forged a wonderful relationship with my supervisor that became a mentorship and friendship that continues to this day, and I saw many other students take advantage of the internship experience, many of whom were in the same boat as I was: floundering
and unsure of what to do beyond earning their music degrees. Personally, I entered graduate school having secured one of two coveted assistantships in a university music library, and I was told later that it was because I already had so much experience that they knew they would not have to train me.
After graduating, I compounded my experience with another internship that perhaps I did not really need but was an opportunity that anyone would be foolish to pass up. Shortly after leaving that position, I received a much-needed phone call from my mentor offering me a position in the library at my alma mater. Although it was temporary, it gave me the experience necessary to secure my current position as a music librarian at a small university. By the time I secured my "dream job," I had an amazing wealth of knowledge from all of my various experiences, but none of it would have been possible without the library internship I had as an undergraduate student.
Another former intern reflected on her transition from the role of graduate student to music librarian:
I can't say that I had librarianship in mind as a career path when I applied for the Fortenbaugh music internship at Gettysburg College. I can say, however, that I was excited to be working in any capacity in the field of music while getting paid for it. At that point in my studies, I was focused on academia and getting into a good grad school to further my studies in music. However, it was palrap.org somewhat eye-opening to be "in the music field," while not being solely a performer or academic, and to realize that there are some other options for those who love music (and still want to eke out a living).
After I graduated, I headed straight into grad school to get my Master's in Music Theory. At this time, I was still focused on academia and sought a Ph.D. as an end-goal. However, while I studied and taught as a music graduate student, I also started working at a public library to help pay the bills. As the glamour of being a grad student wore off, and the mounds of work and teaching set in, In many ways, then, these and other Fortenbaugh interns had high-impact experiences that grew from the rich learning environment of a college campus. Clearly these experiences cannot be overlooked in the debate between traditional and online educational models. Library internships do change lives, for students in music and across the campus. 
